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TRANSRACIAL ADOPTION AS OPPRESSION

ABSTRACT

Transracial adoption has existed as a mode of forced displacement 
and oppression throughout the history of the United States. Starting 
^P[O�0[HSPHU�JOPSKYLU��^OV�^LYL�VUJL�YHJPHSPaLK�HZ�UVU�^OP[L��UVU�^OP[L�
children in the United States have undergone systemic oppression 
resulting in forced separation from their biological parents. The 
displaced children have typically been placed with white parents 
^OV�OH]L�UV[�ILLU�HKLX\H[LS`�WYLWHYLK�[V�WYV]PKL�[OL�J\S[\YHSS`�
competent, trauma-informed care that the children need. As a result, 
transracially adopted children have historically struggled to form a 
sense of identity and have faced a wide range of physical and mental 
health vulnerabilities. Part I of this paper will present an overview of 
how transracial adoption has been implemented throughout U.S. 
OPZ[VY �̀�KPZJ\ZZPUN�IV[O�WHZ[�TVKLSZ��Z\JO�HZ�[OL�6YWOHU�;YHPU��HUK�
contemporary models (such as the foster care system, domestic 
private adoptions, and the global adoption industry). Part II will draw 
connections between past and present implementations of transracial 
adoption, illustrating that the phenomenon is best understood as a 
continuation of previous forms of oppression. Part III will propose a 
number of recommendations for social workers to facilitate better 
outcomes for transracial adoptees.



COLUMBIA SOCIAL WORK REVIEW, VOL. XIX  |   111   

ANISA JOY LEONARD

I
n order to understand the current landscape of transracial adoption, 
P[�PZ�PTWVY[HU[�[V�\UKLYZ[HUK�[OL�OPZ[VYPJHS�JVU[L_[�VM�[OL�6YWOHU�
;YHPU��^OPJO�WYV]PKLK�VUL�VM�[OL�ÄYZ[�L_HTWSLZ�VM�YLN\SH[LK��
systemic transracial adoption. At the beginning of the 19th century, 

[OL�<UP[LK�:[H[LZ�TV]LK�[V^HYKZ�PUZ[P[\[PVUHSPaPUN�JOPSKYLU�^OV�^LYL�
without care (Hill, 2006). Children were placed into poor houses, 
VM[LU�ZOHYPUN�X\HY[LYZ�^P[O�HK\S[�JYPTPUHSZ�HUK�PU[LSSLJ[\HSS`�KPZHISLK�
PUKP]PK\HSZ��0U�������[OL�5L^�@VYR�/V\ZL�VM�9LM\NL�MVY�1\]LUPSL�
6ɈLUKLYZ�^HZ�JYLH[LK�I`�[OL�:VJPL[`�MVY�[OL�9LMVYTH[PVU�VM�1\]LUPSL�
+LSPUX\LU[Z��(Z�[OL�ÄYZ[�Z\WLY]PZLK�SP]PUN�ZWHJL�MVY�JOPSKYLU�^P[OV\[�
JHYL��[OL�5L^�@VYR�/V\ZL�VM�9LM\NL�MVY�1\]LUPSL�6ɈLUKLYZ�ZLY]LK�HZ�
a model for other states looking to improve the wellbeing of children. 
0UZ[P[\[PVUZ�ZPTPSHY�[V�VYWOHUHNLZ�^LYL�JYLH[LK�ZWLJPÄJHSS`�MVY�JOPSKYLU��
although it is worth noting that very few orphanages were created to 
serve Black children. While Black individuals south of the Mason-Dixon 
line were enslaved, free Black children in the North often found care in 
informal kinship networks amongst other Black individuals (McGowan, 
2010; Woodward, 2016). As a result, Black children were excluded 
MYVT�[OPZ�LHYS`�TV]L�[V^HYKZ�[OL�PUZ[P[\[PVUHSPaH[PVU�VM�JOPSKYLU�^P[OV\[�
caregivers.

0U�������*OHYSLZ�3VYPUN�)YHJL��MV\UKLY�VM�[OL�5L^�@VYR�*OPSKYLU»Z�(PK�
:VJPL[ �̀�Z[HY[LK�^OH[�^V\SK�SH[LY�ILJVTL�RUV^U�HZ�[OL�6YWOHU�;YHPU��
Brace and his contemporaries sent impoverished white children, some 
of whom were orphans, to live with families primarily in the Midwest 
�4J.V^HU���������6]LY�[OL�UL_[�ZL]LU�KLJHKLZ��K\YPUN�^OPJO�[OL�
nation saw the Civil War, Reconstruction, and World War I, almost 
200,000 white children journeyed from densely populated eastern cities 
[V�Y\YHS�TPK^LZ[LYU�[V^UZ��)YHJL»Z�LɈVY[�[V�WSHJL�JOPSKYLU�PU[V�OVTLZ�
was replicated in numerous cities across the U.S.

PART I: HISTORIC OVERVIEW OF TRANSRACIAL ADOPTION
PREVIOUS MODELS OF ADOPTION
THE ORPHAN TRAIN 
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(S[OV\NO�HU�PTWYV]LTLU[�MYVT�WYL]PV\Z�TVKLSZ��[OL�6YWOHU�;YHPU�PZ�
UV[�^P[OV\[�P[Z�JYP[PJPZTZ��4HU`�JOPSKYLU�^OV�QV\YUL`LK�VU�[OL�6YWOHU�
Trains were impoverished Irish and Italian immigrants departing from 
KL]LSVWPUN�UVY[OLHZ[LYU�JP[PLZ��;OYV\NO�[OL�6YWOHU�;YHPU��JOPSKYLU�^OV�
were mostly Catholic were placed into Protestant homes across the 
Midwest (McGowan, 2010). Not only were these children displaced 
MYVT�[OLPY�OVTLZ�PU[V�HU�LU]PYVUTLU[�^P[O�KPɈLYLU[�YLSPNPV\Z�ILSPLMZ��
but many experienced socioeconomic challenges, severe abuse, and 
overwhelming pressures of assimilation (Graham & Gray, 1995). While 
some shared fond memories, many described intense isolation and 
bewilderment (Graham & Gray, 1995). It is also worth noting that Irish 
HUK�0[HSPHU�(TLYPJHUZ�^LYL�YHJPHSPaLK�HZ�UVU�^OP[L�\U[PS�[OL�LHYS`�� ��Z�
(Luconi, 2021). Irish and Italian children were forced to assimilate to 
unfamiliar families and culture, and experienced a power imbalance 
^P[OPU�[OLPY�HKVW[P]L�MHTPSPLZ��6WWVULU[Z�VM�)YHJL»Z�LɈVY[Z�JVU[LUK�
[OH[�ZLUKPUN�JOPSKYLU�VU�[OL�6YWOHU�;YHPU�^HZ�ZPTPSHY�[V�MVYJPUN�`V\[O�
into indentured servitude (Gray & Graham, 1995). They also note that 
the families that received the children did not provide the means for 
the children to grow in their own religious faith, causing further cultural 
disruption (McGowan, 2010). This criticism continues to be echoed in 
contemporary accounts of trauma within the private adoption industry 
(Roberts, 2020). 

SLAVERY AND JIM CROW LAWS

While Italians and Irish people were regarded as non-white in the age 
VM�[OL�6YWOHU�;YHPU��)SHJR�HUK�0UKPNLUV\Z�JOPSKYLU�L_WLYPLUJLK�L]LU�
greater forms of abuse, isolation, and displacement. For Black people, 
the history of transracial adoption can be traced to slavery. Since the 
forced arrival of Black people into this country, Black children have 
Z`Z[LTH[PJHSS`�ILLU�ZLWHYH[LK�MYVT�[OLPY�WHYLU[Z�MVY�[OL�ILULÄ[�VM�^OP[L�
enslavers. Black children living amidst the horrors of enslavement were 
viewed as chattel and often cared for by kinship networks rather than 
their biological parents (McGowan, 2010). Hundreds of thousands of 
Black children were separated from their biological parents or orphaned 
by the practices of slavery. Though the number of free Black people in 
northeastern cities greatly increased in the late 1800s, Black children 
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^LYL�L_JS\KLK�MYVT�[OL�6YWOHU�;YHPU��HUK�]LY`�ML^�VYWOHUHNLZ�L_PZ[LK�
to explicitly serve Black children. Black children were instead cared 
for informally by other members of their community. It is important to 
understand this historical context of forced separation as we continue to 
discuss transracial adoption and its impact on Black people.

Jim Crow laws and racism prevented the transracial placement of 
Black children until the late 1960s. After the Jim Crow era, transracial 
HKVW[PVU�L_WHUKLK�ZPNUPÄJHU[S �̀�^P[O�)SHJR�JOPSKYLU�THRPUN�\W�H�THQVY�
contingent of adoptees in the 1970s. The number of Black children in 
white homes increased so much that in 1972, the National Association 
of Black Social Workers (NABSW) released a statement warning that 
transracial adoption would prevent Black children from developing 
a “total sense of themselves” and “sound projection of their future” 
(National Association of Black Social Workers, 1972, p.1). As a result, 
many policies allowing transracial placement of Black children were 
YL]LYZLK�\U[PS��  ���^OLU�[OL�4\S[PL[OUPJ�7SHJLTLU[�(J[�^HZ�WHZZLK�
(Barn, 2013; Quadagno, 1996).

NATIVE AMERICAN BOARDING SCHOOLS AND THE INDIAN 
ADOPTION PROJECT

Indigenous persons have been victims of genocide, forced 
displacement, and family disruption since the creation of what is now 
known as the United States. However, it was not until the 1860s that 
[OL�)\YLH\�VM�0UKPHU�(ɈHPYZ�MVYTHSS`�JYLH[LK�P[Z�ÄYZ[�YLZPKLU[PHS�ZJOVVS��
Indigenous children were abducted by government workers and forced 
to attend residential schools whose primary function was to forcibly 
assimilate the children through “killing the Indian” (Gram, 2016; Bombay 
L[�HS���������W��������4HU`�^LYL�[HRLU�MYVT�[OLPY�WHYLU[Z�HUK�HKVW[LK�I`�
white families, often without notifying the child’s family or tribe. These 
H[YVJP[PLZ�JH\ZLK�SHZ[PUN��ZPNUPÄJHU[�OHYT!�YLZPKLU[PHS�ZJOVVS�H[[LUKHUJL�
has been linked to increased substance use and mental health problems 
for both survivors and their descendants (Kawamoto, 2001).

From 1959 to 1967, the United States Children’s Bureau worked with 
the Child Welfare League of America to increase the number of children 
available to be adopted through the creation of the Indian Adoption 
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Project (Engel, 2012). Due to an increase in demand by white couples 
without children and decreased numbers of white infants in need of 
adoption, the Bureau and the Child Welfare League worked to satisfy 
the needs of white couples by removing roughly 700 Indigenous children 
from their homes and placing them into the homes of white parents 
YLHK`�[V�HKVW[��,UNLS���������;OV\NO�[OL�WYVNYHT�VɉJPHSS`�LUKLK�
in 1967, the prevalence of placing Indigenous children transracially 
continued for almost another decade. Unfortunately, records of 
adoptions during this time period confound the exact number of 
children, so the total number of children displaced may never be known 
(Engel, 2012). The Indian Adoption Project aimed to facilitate transracial 
placements of Indigenous children during a time when same-race 
placements were considered general practice. 

6M�[OL�JHZLZ�KVJ\TLU[LK�PU�� ���[OYV\NO�� � ��[OL�(ZZVJPH[PVU�VU�
(TLYPJHU�0UKPHU�(ɈHPYZ�MV\UK�[OH[�ULHYS`�H�[OPYK�VM�0UKPNLUV\Z�JOPSKYLU�
^LYL�ZLWHYH[LK�MYVT�[OLPY�MHTPSPLZ��-\Y[OLYTVYL�� ���VM�[OLZL�JOPSKYLU�
^LYL�WSHJLK�PU�^OP[L�OVTLZ��*YVMVV[�
�/HYYPZ���������;OLPY�ÄUKPUNZ��
coupled with political action from the American Indian Movement, led 
to the 1978 passing of the Indian Child Welfare Act (Barn, 2013; Engel, 
2012). The Indian Child Welfare Act (ICWA) provided an avenue for tribes 
to actively engage in the cases of Indigenous children to “protect the 
best interest and promote the stability and security of Indian tribes” 
(Indian Child Welfare Act, 1978). This legislation ensures the livelihood of 
Indigenous tribes and traditions by creating protections for Indigenous 
children and legally obligating caseworkers to notify and involve the 
child’s parents and tribe in court proceedings. 

CURRENT MODELS OF ADOPTION

In some respects, the landscape of transracial adoption in 2022 has 
changed since the models proposed in the previous section. The 
6YWOHU�;YHPU��[OL�0UKPHU�)VHYKPUN�:JOVVSZ��HUK�[OL�0UKPHU�(KVW[PVU�
Project have been largely replaced by the foster care system and the 
private adoption industry. In the 21st century, international adoptions 
(especially from East Asia) have also become prominent (Budiman & 
3VWLa���������/V^L]LY��[OL�V]LYHSS�K`UHTPJ�VM�MVYJLK�KPZWSHJLTLU[�
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and assimilation continues to the present day and historic cycles of 
harm continue to be replicated in the present. The following section will 
discuss contemporary forms of adoption and draw parallels between the 
harms committed in both current and past models. 

THE SYSTEM

The child welfare system is responsible for promoting and preserving 
the wellbeing of children (Roberts, 2020). While each state has its own 
W\ISPJ�HNLUJPLZ��[OLZL�HNLUJPLZ�VM[LU�WHY[ULY�^P[O�WYP]H[L�VYNHUPaH[PVUZ�
to provide services to children and their families. Central to the system 
PZ�THUKH[LK�YLWVY[PUN��^OPJO�YLX\PYLZ�ZWLJPÄJ�WYVMLZZPVUHSZ�Z\JO�HZ�
educators, coaches, medical professionals, and others who work with 
children to report to their state any suspected instances of child abuse 
or neglect (Harris & Hackett, 2008; Fluke et al., 2003). Reports are then 
investigated by social service personnel who may develop safety plans 
for the children. Safety plans may involve minimal interventions, such as 
the provision of services, or potentially drastic interventions, including 
the removal of the child (Hill, 2006). While in modern times, a stronger 
LTWOHZPZ�PZ�WSHJLK�\WVU�YL\UPÄJH[PVU��WVSPJPLZ�SPRL�[OL�(KVW[PVU�HUK�
:HML�-HTPSPLZ�(J[�THRL�YL\UPÄJH[PVU�JOHSSLUNPUN�I`�WYV]PKPUN�ÄUHUJPHS�
bonuses to state agencies for placing children into adoptive homes 
(Cilia, 2021). Due to its past record of separating families, the child 
welfare system has been referred to as the “family regulation system” by 
civil rights activist Dorothy Roberts, who advocates for the abolition of 
the child welfare system entirely (Roberts, 2020).

DEMOGRAPHICS OF THE FOSTER CARE SYSTEM

6M�[OVZL�PU�MVZ[LY�JHYL��[^V�WLYJLU[�HYL�(TLYPJHU�0UKPHU�(SHZRHU�5H[P]L��
VUL�WLYJLU[�HYL�(ZPHU������HYL�)SHJR�VY�(MYPJHU�(TLYPJHU��HUK�����HYL�
Hispanic (Children’s Bureau, 2020). These racial ethnic groups make up 
�������� ���������HUK�������VM�JOPSKYLU�PU�MVZ[LY�JHYL�YLZWLJ[P]LS`�
(United States Census Bureau, 2021). These proportions are similarly 
YLÅLJ[LK�PU�[OL�KLTVNYHWOPJZ�VM�JOPSKYLU�^HP[PUN�[V�IL�HKVW[LK��6M�
children who were adopted with public agency involvement in the 
��� �ÄZJHS�`LHY������^LYL�UVU�^OP[L��HS[OV\NO�^OP[L�WLVWSL�THRL�\W�
V]LY�����VM�[OL�<UP[LK�:[H[LZ�WVW\SH[PVU��*OPSKYLU»Z�)\YLH\���������
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6M�JOPSKYLU�HKVW[LK�MYVT�MVZ[LY�JHYL�SHZ[�`LHY������^LYL�[YHUZYHJPHS�
HKVW[PVUZ��H�����PUJYLHZL�ZPUJL�������(ZZPZ[HU[�:LJYL[HY`�MVY�7SHUUPUN�
and Intervention, 2020). 

Racially skewed participation rates in the foster care system can at 
least partially be attributed to biased investigation into accusations of 
ULNSLJ[�HUK�WO`ZPJHS�HI\ZL��/HYYPZ�
�/HJRL[������"�+L[[SHɈ�L[�HS����������
Latinx families, and to an even greater extent Black families, are more 
likely to be investigated than their white counterparts (Hill, 2006; Fluke 
et al., 2003). Even when comparing only children who have experienced 
THS[YLH[TLU[��)SHJR�JOPSKYLU�HYL�Z[PSS�HSTVZ[�����TVYL�SPRLS`�[V�IL�
removed from their homes than their white counterparts (Hill, 2006). 
Harris and Hacket (2008) discuss how subjectivity in the assessment 
of cases creates opportunities for racial bias, ultimately impacting case 
outcomes in nearly every interaction within the family regulation system. 

By the early 1990s, the number of African-American and Indigenous 
JOPSKYLU�PU�MVZ[LY�JHYL�NYLH[S`�PUJYLHZLK��<S[PTH[LS �̀�PU��  ���K\L�
to the large number of children in need of care and shifting racial 
ideologies, the Multiethnic Placement Act (MEPA) was passed. 
After much contested debate from stakeholders in all racial ethnic 
groups, especially the NABSW, MEPA was passed to facilitate the 
timely placement of children removed from their homes (Barn, 2013; 
Quadagno, 1996). The Act prohibits agencies from refusing placements 
due to the race, nationality and ethnicity of either the child or the 
prospective parents.

IMPACT OF FOSTER CARE SYSTEM 

(U�\UPU[LUKLK�JVUZLX\LUJL�VM�4,7(»Z�JVSVYISPUK�Z[HUJL�PZ�[OH[�
foster care agencies are unable to assess prospective white parents’ 
cultural and racial responsiveness. While MEPA only applies to foster 
care agencies, the convention of colorblind adoption spread to other 
institutions. Private adoption agencies, social workers, and other 
professionals are hesitant to discuss the implications of forming mixed-
race families with white prospective parents because the practice 
depends on the continued recruitment of prospective parents. As a 
result, “keeping white parents comfortable becomes a priority”  
(Raleigh, 2018).

TRANSRACIAL ADOPTION AS OPPRESSION
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9HJL�TH[[LYZ�HUK�[OL�YHJPHS�L[OUPJ�ZVJPHSPaH[PVU�VM�)SHJR�HUK�0UKPNLUV\Z�
children of color raised by white families has and continues to be 
highly contested (Barn, 2013; Quadagno, 1996). Some scholars of 
adoption argue that “children, whenever possible, should be placed 
^P[O�WHYLU[Z�VM�[OL�ZHTL�YHJL�VY�L[OUPJP[`¹��(UK\QV���  ���W��������
>OLU�Z\JO�WSHJLTLU[Z�HYL�UV[�WVZZPISL��IP�J\S[\YHSPZT�VɈLYZ�HU�
HS[LYUH[P]L�HWWYVHJO�[V�YHJPHS�L[OUPJ�ZVJPHSPaH[PVU��)P�J\S[\YHSPZT��PU�
which the culture(s) of adopted children are integrated into the adoptive 
household, leads to the development of ecological competence 
both in white and non-white environments for the non-white child. 
Similarly, Deberry et al. (2003) found that transracial adoptees whose 
adoptive parents fostered connection to their birth culture had better 
psychological adjustment and positive experiences regarding the 
process of developing their racial and ethnic identities.

Though white adoptive parents have begun to shift away from 
LTWOHZPaPUN�HZZPTPSH[PVU�HUK�JVSVYISPUKULZZ��PUZ[LHK�HJRUV^SLKNPUN�
the importance of racial identity formation, there is still much to be 
concerned about (Barn, 2013; Lee, 2003). Adoption is a fundamentally 
traumatic experience. Verrier (1993) stated that separation has a 
detrimental impact on adoptees’ relationships throughout their lives. 
Adoptees are also four times more likely to attempt to take their life than 
their non-adopted counterparts (Keyes et al., 2013). Possible suicide 
risk factors impacting adoptees include mental illness, substance use, 
trauma experienced by biological parents, trauma experienced by the 
adoptee early in their life, and decreased sense of belonging (Keyes et 
al., 2013). A decreased sense of belonging contributes to depression 
and increases the risk of suicide (Fisher et al., 2015).

Adoption has a long history of shame and secrecy, and transracial 
adoption is the most visible form of adoption (Lee, 2003). Transracial 
adoptees face many challenges in regards to racial identity formation, 
HUK�THU`�Z[Y\NNSL�[V�ÄUK�ILSVUNPUN��(UK\QV���  ���MV\UK�H�KPYLJ[�
JVYYLSH[PVU�IL[^LLU�[OL�HKVW[LL�Z�WVZP[P]L�ZLUZL�VM�ZLSM�HUK�[OL�LɈVY[Z�
[OLPY�HKVW[P]L�WHYLU[Z�[VVR�[V�MHJPSP[H[L�ZVJPHSPaH[PVU�^P[O�PUKP]PK\HSZ�
from the adoptee's own racial or ethnic group. Deberry et al. (1996) 
found a positive correlation between connection to birth culture and 
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psychological wellbeing when studying African-American transracial 
adoptees. Similarly, Yoon (2000) found that in Korean-born adoptees, 
parental support of the adoptee’s racial ethnic identity development 
predicted more positive psychological adjustment of the adoptee. 
9LJLU[�Z[\KPLZ�]HSPKH[L�[OLZL�ÄUKPUNZ��HZ�4VU[NVTLY`�HUK�1VYKHU�
(2018) found in their systematic research synthesis. Ultimately, racial-
L[OUPJ�ZVJPHSPaH[PVU�WYHJ[PJLZ�[OH[�JLSLIYH[L�KPɈLYLUJLZ��WYLWHYL�JOPSKYLU�
to navigate racial discrimination, and encourage building relationships 
with one’s birth culture are linked to healthy adoptee outcomes 
(Montgomery & Jordan, 2018). It is this understanding of the nature 
of adoption that underscores the importance of the third mandate of 
MEPA.

;OL�[OPYK�HUK�ÄUHS�THUKH[L�VM�4,7(�YLX\PYLZ�HNLUJPLZ�[V�YLJY\P[�YHJPHSS`�
KP]LYZL�WYVZWLJ[P]L�WHYLU[Z��YLÅLJ[PUN�[OL�KLTVNYHWOPJZ�VM�JOPSKYLU�
in care (Barn, 2013; Quadagno, 1996). In order to become licensed 
care providers, prospective parents must have strong references 
and must meet standards regarding income, health status, and legal 
history (Raleigh, 2018). As the NABSW pointed out several decades 
HNV��Z`Z[LTPJ�YHJPHS�IHYYPLYZ�SPRL�ZVJPV�LJVUVTPJ�PULX\HSP[`�HUK�THZZ�
incarceration, coupled with fears of surveillance and outright racial 
discrimination from agencies, continue to deter or prevent Black and 
0UKPNLUV\Z�7LYZVUZ�VM�*VSVY��)076*��MYVT�ILJVTPUN�MVYTHS�MVZ[LY�
or adoptive parents (National Association of Black Social Workers, 
1972; Woodward, 2016). Despite this, informal kinship networks within 
JVTT\UP[PLZ��HZ�HU�HS[LYUH[P]L�[V�[YHUZYHJPHS�HKVW[PVU��JVU[PU\L�[V�VɈLY�
transracially adopted children a means to mature and be cared for within 
their own cultural contexts (McGowen, 2010). 

PT II: PARALLELS BETWEEN PAST AND PRESENT MODELS

Despite changes to the way transracial adoption is implemented, the 
historic harms of the adoption process continue to be perpetuated. 
Transracial adoption today serves as an institution that continues the 
MVYJLK�HZZPTPSH[PVU�HUK�J\S[\YHS�NLUVJPKL�VM�THYNPUHSPaLK�NYV\WZ��HZ�P[�
severs all legal and cultural ties children may have to their birth families 
and culture. The following section will draw connections between the 
[YH\THZ�PUÅPJ[LK�PU�OPZ[VYPJ�HUK�J\YYLU[�TVKLZ�VM�HKVW[PVU�
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MEETING PARENTS’ INTERESTS

The core purpose of adoption should be to provide displaced children 
with safe and loving homes. Yet, adoption historically and currently has 
ILLU�W\ISPJPaLK�HZ�H�^H`�MVY�WV[LU[PHS�WHYLU[Z�[V�ILULÄ[��-VY�L_HTWSL��
during Midwest labor shortages in the 1860s, adoption was advertised 
HZ�H�^H`�MVY�MHTPSPLZ�[V�HJX\PYL�HKKP[PVUHS�HZZPZ[HUJL�VU�[OLPY�MHYTZ�
(Graham & Gray, 1995). Adoption has always been advertised as a way 
for parents to have children, without always encouraging understanding 
of the traumatic circumstances that led to children experiencing 
separation from their birth families.

6UL�TVKLYU�KL]LSVWTLU[�PU�[OPZ�YLNHYK�PZ�[OL�,]HUNLSPJHS�6YWOHU�
Care Movement, which started in 2000. This movement is rooted in 
the New Testament passage James 1:7, which advocates for adoption 
HZ�[OL�KP]PULS`�THUKH[LK�ZVS\[PVU�[V�[OL�NSVIHS�	6YWOHU�*YPZPZ�	�@L[�
ironically, out of the eight million children currently living in orphanages, 
P[�PZ�LZ[PTH[LK�[OH[� ���OH]L�H[�SLHZ[�VUL�SP]PUN�WHYLU[��=HU�+VVYL��
�������;OLYL�HYL�JVUZPKLYHISL�[OLVSVNPJHS�JYP[PX\LZ�VM�[OPZ�]PL �̂�WLYOHWZ�
TVZ[�ZPNUPÄJHU[S`�[OH[�PU�JVU[YHZ[�[V�[OL�SLNHS�HKVW[PVU�Z`Z[LT�PU�
the United States, in Biblical narratives of adoption, the adoptee's 
biological connection to their lineage is maintained (Smolin, 2012). 
Regardless, the evangelical movement’s impact has been undeniable 
HUK�[OL�*OYPZ[PHU�(SSPHUJL�MVY�6YWOHUZ��^OPJO�WHY[ULYZ�^P[O�V]LY�
[^V�O\UKYLK�VYNHUPaH[PVUZ��YLWVY[LK�MHJPSP[H[PUN�HUK�PTWHJ[PUN�[OL�
formation of “foster, adoption and orphan care ministries” at over 800 
JO\YJOLZ�PU�������*OYPZ[PHU�(SSPHUJL�MVY�6YWOHUZ���������<UMVY[\UH[LS �̀�
[OL�TV]LTLU[�HZ�H�^OVSL�OHZ�MHPSLK�[V�JYP[PX\L�[OL�JVLYJPVU�HUK�
JVTTVKPÄJH[PVU�WYLZLU[�^P[OPU�[OL�MVZ[LY�HUK�HKVW[PVU�PUK\Z[Y �̀�
instead clinging to a narrative that purports the legal and cultural 
cultural separation of children from their biological families to be “God’s 
plan” for the creation of their own families (Smolin, 2012). This mindset 
betrays the fundamental purpose of adoption: to provide displaced 
children with safe, permanent homes.

COERCION 

+\YPUN�[OL�6YWOHU�;YHPU�LYH��IPVSVNPJHS�TV[OLYZ�^LYL�WYLZZ\YLK�VY�
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forced into giving up their children (McGowan, 2010). Today, similar 
experiences of coercion can be found in the stories of birth mothers 
considering the private adoption industry. Coercion can take the form 
of withholding information or resources, as well as subtle or explicit 
pressure to make a certain choice. This coercion can come from 
individuals within the pregnant person's personal life, or from service 
WYV]PKLYZ�Z\JO�HZ�ZVJPHS�^VYRLYZ��*HZ[SL���������0U�YLJLU[�`LHYZ��[OLYL�
has been a growing number of claims and sensational headlines 
HZZLY[PUN�[OH[�IPY[O�TV[OLYZ�PU�[OL�<UP[LK�:[H[LZ�^OV�YLJLP]LK�ÄUHUJPHS�
support during their pregnancies from prospective adoptive parents felt 
[OL`�OHK�[V�NV�[OYV\NO�^P[O�YLSPUX\PZOTLU[�HNHPUZ[�[OLPY�^PZOLZ��9VV[��
2021). Some mothers in closed adoptions also express regret that 
[OL`�VUS`�SLHYULK�[OL�M\SS�SLNHS�YHTPÄJH[PVUZ�VM�YLSPUX\PZOTLU[�HM[LY�[OL�
WYVJLK\YL�OHK�ILLU�ÄUHSPaLK��>LSSLY�
�/VZLR���������:PTPSHY�Z[VYPLZ�JHU�
be found around the globe, where medical bills or fraud may be used to 
JVLYJL�TV[OLYZ�PU[V�NP]PUN�\W�[OLPY�JOPSKYLU��.YHɈ���������;OPZ�JVLYJPVU��
similar to that experienced by impoverished parents whose children 
^LYL�ZLU[�VU�6YWOHU�;YHPUZ��PZ�HSS�[VV�JVTTVU�

COMMODIFICATION 

To this day, Black children remain the cheapest children to adopt, as 
^LSS�HZ�[OL�TVZ[�HI\UKHU[�PU�[OL�MVZ[LY�JHYL�Z`Z[LT��8\PYVa������"�
Woodward, 2016). Surveys of white parents indicate hesitation to adopt 
Black children, as some view the divide between Black and white too 
vast. In response, white parents have opted to domestically adopt 
“multicultural” children or to adopt non-white children from Asia or 
South and Central America (Sweeney, 2013; Woodward, 2016). Kubo 
(2010) suggested that adoptive parents may view adoption of foreign 
children as “baggage free,” and that their foreignness allows adoptive 
parents to incorrectly perceive them as raceless and thus closer to 
whiteness (p. 269). White adoptive parents desiring children who are 
WYV_PTHS�[V�^OP[LULZZ�PZ�IV[O�H�WLYWL[\H[PVU�HUK�H�JVUZLX\LUJL�VM�H�
racial hierarchy that posits Blackness at the bottom (Sweeney, 2013). 
Numerous adoption agencies even list percentages of the child’s racial 
and ethnic makeup to pander to a growing preference for multiracial 
children, in the process clearly distinguishing multiracial from Black 
�:^LLUL �̀�����"�>VVK^HYK���������:\JO�SPZ[PUNZ�HUK�ÄUHUJPHS�PUJLU[P]LZ�
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not only commodify children in a manner eerily similar to the auction 
ISVJR��I\[�[OL`�HSZV�WYV]PKL�H�JVUJYL[L�]PZ\HSPaH[PVU�VM�JVU[PU\LK�YHJPHS�
KPZWHYP[PLZ�KPZYLNHYKPUN�[OH[�HSS�TLU�HYL�JYLH[LK�LX\HS��HUK�PSS\Z[YH[L�OV^�
the domestic and international adoption system caters to white interests 
(Raleigh, 2012).

 International transracial adoptive placements grew in popularity 
after the Vietnam War, during which U.S imperialism led not only to 
^PKLZWYLHK�KLZ[HIPSPaH[PVU�I\[�HSZV�[OL�VYWOHUPUN�VM�U\TLYV\Z�JOPSKYLU�
who were to eventually become international transracial adoptees 
(Barn, 2013). Widespread adoption of Asian-born children, alongside 
the civil rights movement, shifted societal views of what families could 
look like. Concurrently, domestic adoptions involving Indigenous and 
African-American Black children began to become more commonplace 
(Lee, 2003). Despite mixed-race families becoming more common, there 
remains a strong demand among prospective adoptive parents for white 
infants (Woodward, 2016). Since unmarried motherhood has become 
more socially acceptable in the United States, the amount of adoptable 
white babies has dramatically decreased and prospective parents 
seeking infants continue to turn abroad to adopt (International Adoption 
Rate in U.S. Doubled in the 1990s, 2003). However, international 
adoptions have been declining in the last ten years, due in part to 
concerns about the ethics of the practice, including the creation of 
“paper orphans,” children forcibly taken and sold to orphanages in order 
to satisfy demand for babies (Van Doore, 2016). 

PT. III RECOMMENDATIONS FOR SOCIAL WORK PRACTICE 

As families are formed and are constantly changing, so too must 
our rhetoric and practices regarding transracial adoption change. To 
start, within social work education there must be explicit recognition 
VM�[OL�ÄLSK�Z�OPZ[VYPJ�HUK�JVU[PU\LK�JVTWSPJP[`�PU�HUK�WLYWL[\H[PVU�VM�
the oppression of children and families of color through surveillance, 
JVTTVKPÄJH[PVU��MVYJLK�KPZWSHJLTLU[�HUK�YLTV]HS��HUK�MHPS\YL�[V�
JVUZPKLY�[OL�ZVJPV�LTV[PVUHS�YHTPÄJH[PVUZ�VM�[YHUZYHJPHS�WSHJLTLU[�
�+L[[SHɈ�L[�HS����������-VY�MHY�[VV�SVUN��[OL�Z\IQLJ[P]L�IPHZLZ�VM�
service providers have impacted the experiences of families of color 
coming into contact with the family regulation system, leading to 
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disproportionate removals and devaluing the importance of biological 
human relationships, thus disregarding social work core values (Harris 
& Hackett, 2008). Social workers must work to unlearn and unpack 
their biases as well as to critically interrogate their role in the adoption 
process, from the removal of children to placement.

Much has been written about the lack of culturally competent services 
available to parents of color struggling with substance use or mental 
health problems. Many scholars have touted family preservation 
services as a means to decrease the amount of children in need of out 
of home care (Harris & Hackett, 2008). Unfortunately, service providers 
OH]L�MHPSLK�[V�LTWV^LY�HUK�LX\PW�)076*�MVSRZ�[V�JHYL�MVY�TLTILYZ�VM�
their own communities in need. In fact, many have done the opposite, 
JH\ZPUN�OHYT�HUK�HK]LYZL�LɈLJ[Z�[V�[OLZL�JVTT\UP[PLZ��9VILY[Z��
�������6UL�T\Z[�IL�JVNUPaHU[�VM�[OL�MHJ[�[OH[�[OL�JHYJLYHS�Z\Y]LPSSHU[�
nature of the family regulation system poses a real threat to the safety 
VM�HSS�)076*�MVSRZ�^OV�JVTL�PU�JVU[HJ[�^P[O�P[��L]LU�WYVZWLJ[P]L�MVZ[LY�
or adoptive parents. The fact of the matter is that there remains a 
ZPNUPÄJHU[�U\TILY�VM�)076*�JOPSKYLU�PU�ULLK�VM�JHYL��+L[[SHɈ�L[�HS���
2020). Social workers and other service providers should then work not 
VUS`�[V�M\SÄSS�[OL�[OPYK�THUKH[L�VM�4,7(��I\[�HSZV�[V�^VYR�[V�LSPTPUH[L�
the previously named racial barriers through abolition of the prison 
industrial system and major economic overhaul through the expansion 
VM�ZHML[`�UL[Z��+L[[SHɈ�L[�HS����������

In regards to placement, social workers must reject colorblindness and 
attitudes of racial ambivalence which act as a form of violent erasure 
(American Psychological Association, 2017). Instead, social workers 
ZOV\SK�HJRUV^SLKNL�[OL�HK]LYZL�LɈLJ[Z�VM�[YHUZYHJPHS�WSHJLTLU[�VU�
racial ethnic identity formation. When transracial placements do occur, 
ZVJPHS�^VYRLYZ�OH]L�H�K\[`�[V�LX\PW�^OP[L�WHYLU[Z�[V�TVYL�LɈLJ[P]LS`�
adopt attitudes of biculturalism and underscore the importance of active 
anti-racist and trauma-informed parenting. Social workers, as current 
IYVRLYZ�VM�WSHJLTLU[Z�HUK�HKVW[PVUZ��HYL�\UPX\LS`�WVZP[PVULK�[V�OLSW�
white parents deconstruct attitudes of white saviorism and unlearn racist 
behaviors (Raleigh, 2018). Transracially placed and adopted children are 
not responsible for their white parents’ education. Transracially placed 
adopted children, like all children, are deserving of safety and security. 
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Social workers are often held as “experts'' in the child welfare and 
HKVW[PVU�ÄLSK�I`�[OL�NLULYHS�W\ISPJ��/V^L]LY��[OL�WYVMLZZPVU�Z�YLSPHUJL�
on academia can lead to discounting the true experts of adoption: 
adoptees. This is not to ignore the vital impact of abolitionist scholars 
such as Roberts in the discourse regarding child-welfare and transracial 
WSHJLTLU[Z��UVY�[V�PNUVYL�[OL�V\[JVTLZ�VM�HK]VJHJ`�MYVT�VYNHUPaH[PVUZ�
like the upEND Movement that seek to abolish the family regulation 
system, but rather to say that the common narrative around transracial 
HKVW[PVU�T\Z[�IL�ZOHWLK�ÄYZ[�HUK�MVYLTVZ[�I`�[OVZL�^OV�OH]L�
L_WLYPLUJLK�[YHUZYHJPHS�HKVW[PVU��+L[[SHɈ�L[�HS�������"�9VILY[Z���������
Social workers must actively look outside the ivory tower, and elevate 
the voices and wisdom of transracial adoptees themselves.

 The lived experiences of adoptees have long served as sources of 
entertainment; however these popular narratives tend to focus on the 
NVVK�MLLSPUN�WHY[Z�VM�HKVW[PVU�HUK�ZLSKVT�PZ�JYP[PX\L�NP]LU�[V�[OL�
circumstances leading to initial separations (McKee, 2019). Similarly, 
adoptees themselves must constantly mitigate and negotiate their own 
understanding of their lived experiences and origins, due to a lack of 
information regarding their own histories (McKee, 2019; Wills, 2015). 
However, through the creation of self0narratives, such as life-writings—
that is, the recordings of memories and experiences—adoptees can 
¸KL�LZZLU[PHSPaL�[Y\[O�JSHPTZ�¹�^OPJO�PZ�ULJLZZHY`�MVY�ULNV[PH[PUN�[OLPY�
understanding of self in the absence of factual knowledge of their 
origins (Wills, 2015). The creation of Zines, a form of participatory media, 
can also facilitate development of personal and collective agency and 
deepen identity formation. A recent example is You Are Holding This, an 
¸HIVSP[PVUPZ[�aPUL�MVY�HUK�I`�HKVW[LK�HUK�MVZ[LYLK�WLVWSL¹��4HY[PU������"�
Artes et al., 2021). 

In addition to reclaiming narratives for themselves through the written 
word and artistic expression, adoptees also have taken to social 
media platforms to express their feelings and seek belonging and 
community. Adoptees can be found speaking out under hashtags such 
as #adopteevoices and #adopteevisibility. Suh (2021) found Korean 
adoptees used Instagram to refocus adoption narratives on their own 
agency, as well as to reclaim that agency for themselves. The same can 
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be said for transracial adoptees of other races, especially after years 
of intense racial justice movements in response to anti-Black police 
violence and anti-immigrant rhetoric, as evidenced in viral articles in 
SLHKPUN�<�:��UL^ZWHWLYZ��/H[aPWHUHNVZ��������

CONCLUSION

Children of color end up in white families in numerous ways: placement 
through a private domestic adoption agency, adoption out of foster care, 
or adoption internationally. In each case, adoption is trauma (Verrier, 
1993). Understanding the impact of adoption trauma and focusing on 
the survivors of this trauma–-adoptees—is crucial to reshaping and 
KLJVSVUPaPUN�[OL�UHYYH[P]LZ�VM�[YHUZYHJPHS�HKVW[PVU��(Z�SVUN�HZ�HKVW[PVU�
remains a multimillion dollar industry driven by predominantly white 
couples of higher socioeconomic status and impacted by foreign and 
domestic policies, the practice of transracial adoption is impossible to 
separate from cultural genocide, forced assimilation, and imperialism 
(Raleigh, 2018; Lee, 2003). Transracial adoption must be understood as 
a continuation of historical modes of oppression.
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culturally, and ethnically diverse family 

Developing strategies to prepare your child 
for racism 

Conclusion 

Glossary 

Additional resources 

In the past, the prevailing advice for parents who 
adopted children and youth of a race, culture, 
or ethnicity different from theirs was to love 
and raise them from a "colorblind" perspective,1 

as if the races, cultures, and ethnicities of the 
young people were not an important part of 
their identities. But adults who were raised with 
this approach and other experts say that when 
parents ignore their child's racial, cultural, and 
ethnic origins, the journey to a healthy identity 
can be lonely, confusing, and even traumatic. 
Parenting a child who comes from a different 
racial, cultural, or ethnic background from your 
own requires continuous learning, since you will 
not have the same life experiences as your child.

1  "Colorblindness" is a racial ideology that involves treating 
people equally without regard to race, culture, or ethnicity. 
It is problematic because it minimizes racism, systemic 
inequities, and the impact of race on one's outcomes. It also 
dismisses crucial elements of an individual's identity. 

mailto:info@childwelfare.gov
https://www.childwelfare.gov
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Learning about another culture is a process 
that requires ongoing work, open-mindedness, 
and a commitment to growth. Understanding 
and acknowledging differences in race, 
culture, and ethnicity and playing an active 
role in creating a home and family life that 
reflect your child's heritage are critical steps 
in parenting in diverse adoptive families. 

This factsheet provides information to help 
you and your family support your child in 
developing a healthy racial, cultural, and 
ethnic identity and live a vibrant multicultural 
life. It discusses the importance of examining 
your thoughts and biases, as well as those of 
your whole family, and preparing your child to 
live in a society where race has a major impact 
on individual lives. 
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&GƂPKPI�4CEKCNN[��%WNVWTCNN[��CPF�'VJPKECNN[�&KXGTUG�#FQRVKXG�(COKNKGU 

An adoption in which adoptive parents are of a different race, culture, and/or ethnicity from their 

children is usually referred to as a "transracial adoption" or "transcultural adoption." Adoption 

agencies, your child's caseworker, or other child welfare professionals may use these terms when 

discussing relevant training or services to support your family. But, for many people, these terms 

do not address the depth or complexities associated with their lived experience. For the purposes 

of this publication, we use "racially, culturally, and ethnically diverse families" to best describe the 

common realities of people raised in such families. 

Race, culture, and ethnicity are terms that people often confuse, but they are different. Race is a 

social construct used to group people. It is not based on genetics or science, and it is often based 

on physical appearance, social factors, and cultural background. Culture is taught to us by other 

human beings. Generally speaking, we learn culture by speaking with and learning from our elders, 

people who pass down and share information, generation to generation. Ethnicity refers to one's 

racial, national, Tribal, religious, linguistic, or cultural background. Ethnicity is V[RKECNN[�FGƂPGF by a 

group's cultural identity, while race is typically determined by physical traits. 

For more terms related to race, culture, and ethnicity, see the glossary at the end of this publication. 

https://www.genome.gov/genetics-glossary/Race
https://www.merriam-webster.com/words-at-play/difference-between-race-and-ethnicity
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CONSIDERATIONS FOR STARTING 
A MULTICULTURAL FAMILY 

Starting a multicultural family by adopting a 
young person with a different racial, cultural, 
or ethnic background from your own is a big 
decision that requires a lot of soul searching 
and preparation before adoption even 
occurs. Multicultural adoptions can be great 
opportunities for both adoptive parents and 
adopted youth to learn, grow, and embrace 
a rich, multicultural lifestyle. However, these 
types of adoptions can create challenges for 
adopted youth, such as a lack of connection to 
their birth culture, challenges developing or 
understanding their identity, or even racism 
from adoptive relatives. 

It is easy for well-intentioned adoptive families 
to take on a "love is enough" perspective, 
but the reality is that for your child to thrive, 
you need to help them embrace their racial, 
cultural, and ethnic identities and navigate 
a world where racism can impact daily life. 
This involves extensive, ongoing work and a 
commitment to lifelong learning. 

"To me, when I think of what 
does a multicultural family look 
like, it looks as if everyone comes 
together with their different 
cultural and racial backgrounds but 
are respected and acknowledged 
and their activities that are 
associated with their cultures 
are done."—Antonica, young 
person who experienced living 
with families of different racial and 
cultural backgrounds 

PREADOPTION SOUL SEARCHING 

Consider asking yourself some of the 
following questions to begin thinking about 
what it means to start a multicultural family: 

� Am I willing to put in the work to learn 
and embrace a race, culture, or ethnicity 
different from my own, beginning far before 
an adoption occurs? 

� Am I ready to ask questions and listen so I 
can understand my child's needs? 

� Do I have meaningful, authentic 
connections or relationships in my daily 
life with people who share my child's racial, 
cultural, or ethnic background? 

� Am I willing to continue to build new 
relationships with people who share 
my child's race, culture, and ethnicity, 
including members of their birth family and 
community? 

� Am I willing to have difficult conversations 
about the challenges that my child will face, 
including racism and discrimination, and 
help them navigate those challenges?   

� Am I willing to be an unconditional 
champion for my child as they navigate 
challenges both within and outside of the 
home? 

� Do I currently live in a diverse community 
where my child can see their race, culture, 
and ethnicity represented? If not, am I 
willing to potentially relocate? 

� Am I willing to support my child as they 
develop their identity, even if it means they 
choose to distance themselves from me 
or form bonds with relatives and mentors 
other than me? 
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� How will my immediate and extended 
family respond to the adoption? Will they 
enthusiastically support and embrace my 
new multicultural and multiracial family? 
How will I support my child if they don't? 

� Does my community value racial, cultural, 
and ethnic diversity, and will they affirm my 
adopted child? 

Starting a multicultural family involves 
examining the thoughts and feelings of your 
network of immediate and extended family 
and friends. Since these people will be in 
your child's life, they also need to be ready to 
embrace them for who they are. If anyone in 
your extended family cannot accept your child 
as a family member, you should be prepared 
to reduce or eliminate contact with that 
person, because every young person deserves 
to be safe from racism in the haven of their 
family. Creating a strong family identity 
requires that all members feel included. 

You will also need to be ready to educate 
your extended family about the different 
life experiences of your child. For example, 
because of White privilege, White relatives 
may not realize that minoritized children and 
youth do not experience many of the same 
advantages that White children experience 

Adoption should be a mutual decision 
between the family and the young person 
being adopted whenever possible. Adoption 
is a big life change regardless of race, and 
when the family comes from a different racial, 
cultural, or ethnic group, a young person 
may have additional reservations. As you 
explore your adoption options, start having 
discussions about race, culture, and ethnicity 
right away. You may be able to ease potential 

hesitation by asking the young person about 
their background and family, letting them 
know you value their individual story, and 
making clear your commitment to embracing 
their racial, cultural, and ethnic identity. 
You should also express your commitment 
to fighting racism, which includes being 
an ally, recognizing your own privilege, 
and continuing to learn. It is important to 
set the tone early in any foster or adoptive 
relationship by talking about needs and asking 
what you can do to make the environment 
better for the young person. The National 
Training and Development Curriculum for 
Foster and Adoptive Parents has a video with 
tips for supporting children and youth as they 
transition from one home to another. 

"I have had a hard time explaining 
to my parents that my kids do 
not enjoy some of the same 
privileges that White children 
with White parents (like my nieces 
and nephews) experience. For 
example, my mom will say, 'Just 
give him your credit card when he 
goes to the store.' And I've had 
to explain that I do not want to 
send a Hispanic male teenager in 
to a store with a credit card that 
has Jewish female name on it. I 
want to protect him from being 
questioned or accused of stealing 
the card."—Parent who adopted 
children of a different racial and 
cultural background 

https://psychology.umbc.edu/wp-content/uploads/sites/57/2016/10/White-Privilege_McIntosh-1989.pdf
https://www.youtube.com/watch?v=OqPPhHqreLk&list=PLypiJrod4DeiLBNusljog44APGvJVChCG&index=88
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PUTTING IN WORK AS A WHOLE FAMILY 

Adopting a child from a different race, 
culture, or ethnicity requires work from the 
whole family, not just the parents. All family 
members need to be ready to look inward, 
learn about race, and talk about race. They 
especially need to be ready to educate 
themselves on the background, traditions, and 
challenges of the race, culture, and ethnicity 
of their new family member so they are ready 
to incorporate their identity into the whole 
family. 

One of the best things you can do to prepare 
for a prospective adoption is to start learning 
as much as you can. Read books and articles, 
watch videos, listen to podcasts, and explore 
other resources. Some suggested resources 
are listed at the end of this publication. In 
addition to learning about your child's race, 
culture, and ethnicity, it is important to 
explore the history of race, power, privilege, 
and oppression in the United States. You will 
also need to explore unconscious bias and 
the ways in which you may be unintentionally 
stereotyping various groups. The University 
of California San Francisco offers an 
unconscious bias training to help you and 
your family understand, assess, and address 
unconscious bias. 

For younger children who are gaining a new 
sibling, consider age-appropriate ways to talk 
to them about race and differences they may 
notice. Keep things positive and emphasize 
that diversity is a good thing. The following 
section provides tips for talking about race 
and embracing a new family lifestyle. 

"If you're going to love a child 
that is not the same race or 
culture, then you also have to 
be willing to be an advocate, a 
champion. . .Are you willing to 
challenge your family members or 
your friends and their ideologies 
and their beliefs?"— Justin, young 
person who experienced living 
with families of different racial and 
cultural backgrounds 

STRATEGIES FOR EMBRACING 
LIFE AS A RACIALLY, 
CULTURALLY, AND ETHNICALLY 
DIVERSE FAMILY 

Embracing a multicultural lifestyle is more a 
daily philosophy than a step-by-step checklist 
to follow. It also requires adaptability because 
many young people have different needs. For 
example, a 2-year-old may need more support 
understanding their race and identity than 
a 16-year-old who grew up fully immersed 
in their birth culture. It is important to 
tailor your approach to your child's unique 
experience and understand that it will take 
time to develop trust and understanding. 

https://diversity.ucsf.edu/programs-resources/training/unconscious-bias-training
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"To a parent, my advice would be 
this: Be patient. Please understand 
that when the youth is coming into 
your home that is of a different 
race or cultural background than 
you, please be patient because 
you might not even know the walk 
of life that this young person had 
to go on to get here. So be patient 
with them. Understand that if they 
do seem guarded at first, that it is 
okay. Still give them time." 
—Antonica, young person who 
experienced living with families 
of different racial and cultural 
backgrounds 

The following provides concrete tips for 
embracing your multiracial and multicultural 
family and helping your child embrace their 
background. 

TALKING ABOUT RACE, CULTURE, AND 
ETHNICITY 

Talking about race and culture can be 
difficult, but it's especially important for 
adoptive parents of children and youth from 
a background different from their own. If you 
assume there are no differences between 
races, cultures, and ethnicities, or shouldn't 
be, you may create relational distance, silence, 
and mistrust between you and your child. Talk 
about race and your child's cultural heritage 
in positive terms, beginning when your child 
is young or whenever your child joins your 
family. By the time your child starts school, 
they will need tools to answer questions 

by themselves, including appropriate racial 
terms. You can make them aware of terms 
that are inappropriate and unacceptable so 
that they can recognize them and consider 
how to respond. 

If you start the conversation when your 
child is young, they will have a level of 
comfort when they're older in discussing 
more complex issues, coping skills, and the 
risks of living in a society where race affects 
how people are treated. It may be helpful to 
discuss key historical events around race, 
culture, and ethnicity. Use these events 
to provide context for the racism they 
encounter. 

Visit the Talking About Race webpage on the 
National Museum of African American History 
and Culture (NMAAHC) website for digital 
tools and other resources to help you have 
constructive conversations on race topics, 
including bias, antiracism, racial identity, 
and systemic oppression. Although NMAAHC 
focuses on African American culture, many 
of the resources and concepts apply broadly 
across race, culture, and ethnicity. 

SUPPORTING IDENTITY DEVELOPMENT 

Helping your child develop their identity is 
among the most important roles you'll play in 
parenting a young person. Identity, including 
racial, cultural, and ethnic identity, develops 
over time and in response to a variety of 
experiences, both within and outside the 
family. It is critical that your individual 
identity does not dominate your child's 
understanding of their identity. Children 
and youth should never feel like they are the 
exception in their own life. 

https://www.npr.org/2019/04/24/716700866/talking-race-with-young-children
https://www.npr.org/2019/04/24/716700866/talking-race-with-young-children
https://nmaahc.si.edu/learn/talking-about-race
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"I have been placed with several 
other families that did not share 
the same ethnicity, race, or culture 
as me, but going through that 
experience, I have learned that 
there are some who are willing to 
listen and understand, and there 
are those who are just like, 'No, 
you're going to do this my way. 
This is my family. You're coming 
into my family. You have no choice 
but to accept this.' That is a 
dangerous situation, and that is 
not helping the youth learn more 
about themselves."—Antonica, 
young person who experienced 
living with families of different 
racial and cultural backgrounds 

To help your child on this journey, consider 
the following strategies: 

� Ask questions. One of the best things 
you can do for your child is express 
genuine curiosity about their racial, 
cultural, and ethnic experience. For young 
children, encourage discussions about 
the differences they notice among family 
and friends. For older youth, ask about 
their past and what their race, culture, 
and ethnicity mean to them. Asking and 
listening can help them feel understood and 
have their needs met. 

� ;Ĕ�ÊÕŘĔčÑ�ĴŁĭÕİţËõ²Ć�ËŁĆļŁİ²Ć�ÑõêêÕİÕčËÕĴʣ 
Merely celebrating Chinese New Year 
or Kwanzaa, eating Ethiopian food, or 
watching a movie with Hispanic and Latino 
characters does not provide the human 
connections required for your child to build 
and maintain a real sense of belonging to 
and ownership of their cultural heritage. 

� ]ŁİļŁİÕ�ËĔččÕËļõĔčĴ�Ŗõļñ�ĭÕĔĭĆÕ�ŖñĔ�
Ĵñ²İÕ�ŘĔŁİ�ËñõĆÑʧĴ�İ²Ëõ²Ćʞ�ËŁĆļŁİ²Ćʞ�²čÑ�
ÕļñčõË�õÑÕčļõļŘʣ As the saying goes, it takes 
a village to raise a child. You are doing 
your child a disservice if that village is not 
representative of their entire identity. It 
may be difficult for children and youth to 
develop a healthy sense of self without 
immersion in the culture of their birth 
families and communities. This may include 
maintaining relationships with members 
of the young person's birth family. More 
information is available in Child Welfare 
Information Gateway's Helping Your 
Adopted Children Maintain Important 
Relationships With Family. 

� EčļÕëİ²ļÕ�ËŁĆļŁİ²ĆĆŘ�İÕĆÕŕ²čļ�ļİ²ÑõļõĔčĴʞ�
ñĔĆõÑ²ŘĴʞ�²čÑ�İõļŁ²ĆĴ�õčļĔ�Ñ²õĆŘ�ñĔČÕ�ĆõêÕ�
êĔİ�ļñÕ�ŖñĔĆÕ�ê²ČõĆŘʣ This will help your 
child know that their cultural traditions 
are valued and considered as important as 
your own. Be sure to ask your child what 
traditions are important to them. Outside 
of holidays or formal gatherings, they may 
value informal traditions, such a big family 
dinner on Sundays or a backyard barbecue 
in the summer. Also, consider buying toys 
and books, listening to music, and watching 
movies that reflect your child's heritage. 

https://www.childwelfare.gov/pubs/factsheets-families-maintainrelationships/
https://www.childwelfare.gov/pubs/factsheets-families-maintainrelationships/
https://www.childwelfare.gov/pubs/factsheets-families-maintainrelationships/
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� |İĔŕõÑÕ�Č²čŘ�²čÑ�ÑõêêÕİõčë�²ŕÕčŁÕĴ�êĔİ�
ŘĔŁİ�ËñõĆÑ�ļĔ�ÕŗĭİÕĴĴ�ļñÕČĴÕĆŕÕĴ�²čÑ�
ļñÕõİ�čÕÕÑĴʣ It is not unusual for children 
and youth involved with child welfare to 
chameleon, or adopt different behaviors or 
identities to blend into different settings 
and family dynamics. Giving them as many 
ways and opportunities as possible to 
express themselves can let them know it is 
okay to be themselves and speak up about 
what they need without fear of negative 
consequences. 

"There were a lot of moments 
where people's biases really did 
play into how I had to react as a 
person. . . I didn't want to make 
anyone else uncomfortable, even 
though I was constantly being 
made to feel uncomfortable about 
who I was or what I needed. And 
so that's not a great experience at 
all."—Justin, young person who 
experienced living with families 
of different racial and cultural 
backgrounds 

� �²Ćă�ļĔ�ŘĔŁİ�ËñõĆÑ�²ÊĔŁļ�İ²ËõĴČʣ It is very 
important to recognize that racism exists. 
Children and youth of color may need help 
recognizing racist behavior so that they 
know that it is wrong and not the fault of 
the person experiencing the behaviors. You 
should also discuss racism with older youth 
so you can understand their experience 
and support them when they encounter 
it. For cultures that have been historically 
oppressed and mistreated, healthy identity 

development requires understanding this 
history and developing coping skills that 
build resilience against hurtful societal 
messages. Youth need positive images and 
messages about their history and their 
communities to counterbalance negativity 
and institutional racism, and they need 
buy-in and engagement from their entire 
family. More information about preparing 
your child for racism is available in the 
Developing Strategies to Prepare Your Child 
for Racism section of this publication. 

� �ļİõŕÕ�ļĔ�ŁčÑÕİĴļ²čÑ�Ŗñ²ļ�ĆõêÕ�õĴ�ĆõăÕ�Ĕč�
²�Ñ²ŘʴļĔʴÑ²Ř�Ê²ĴõĴ�êĔİ�ŘĔŁİ�ËñõĆÑʣ Know 
the possible danger that your child faces, 
particularly as a teenager or young adult 
of color (e.g., microaggressions, bullying by 
classmates, unfair punishment in school, 
being pulled over by the police). 

� �Õ�ČõčÑêŁĆ�Ĕê�²ëÕʣ Forming a racial identity 
is an individual journey impacted by age and 
background. Children and youth will have 
varying connections to, memories of, and 
feelings toward their birth communities, 
and they will be at different stages of 
identity development. Younger children 
may require help understanding their 
identity, while older youth may benefit from 
you expressing curiosity and learning about 
the identity they have developed over the 
years, which may have evolved and changed 
over time. 

� �čÑÕİĴļ²čÑ�ŘĔŁİ�ĔŖč�õÑÕčļõļŘ�²čÑ�ñĔŖ 
õļ�Č²Ř�õčŤŁÕčËÕ�ŘĔŁİ�ËñõĆÑʣ To help 
your child understand their racial and 
cultural identity, you need to understand 
your own. Especially for parents who are 
part of the dominant culture, developing 
that awareness takes self-exploration, 
understanding the environment in which 
you live, and considering what that means 

https://www.fosterfocusmag.com/articles/chameleon-effect
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for the needs of your child. Exploring the 
realities of race and the differences between 
races and how they impact individual lives in 
your culture will help you understand your 
own biases and prejudices. This may allow 
you to act in ways that can transform your 
family's usual way of doing things. 

� �ÕĴĭÕËļ�²čÑ�²ËăčĔŖĆÕÑëÕ�all�ê²ËÕļĴ�Ĕê�
ŘĔŁİ�ËñõĆÑʧĴ�õÑÕčļõļŘʣ�While it is essential 
to acknowledge your child's racial and 
cultural identity, make sure that it is not 
the only identity you are acknowledging. 
By overly emphasizing race, culture, or 
ethnicity, you run the risk of isolating your 
child or making them feel as though their 
race, culture, or ethnicity is more important 
than their individual identity. Parents 
should strive to embrace and understand 
everything that makes a young person who 
they are as an individual, including their 
personalities, hobbies, and interests. 

"My momma was that one who 
was standing in the bathroom with 
me watching me do my hair. She 
was always so fascinated about 
how I did my hair. She genuinely 
loved it. She always used to say 
she felt bad she couldn't help me 
because she couldn't understand 
what she was supposed to do 
or the type of products I was 
supposed to use for my hair. But 
she was always the one to tell me, 
whatever I needed, she would 
get it for me. She will go with me. 
She was willing to be that active 
part of my life."—Antonica, young 
person who experienced living 
with families of different racial and 
cultural backgrounds 

Training and Related Skills for Parenting in Racially, Culturally, and Ethnically Diverse 
Families 

The National Training and Development Curriculum for Foster and Adoptive Parents (NTDC) is a 

free, comprehensive curriculum that addresses separation, loss, grief, trauma, and differences of 

race and culture in adoption and foster care. It is designed for families who are adopting through 

an intercountry or private domestic process as well as those fostering or adopting in or from the 

public child welfare system. Adoptive families who participate in the NTDC training program can 

expect to develop insights and strategies for parenting in diverse families. 

The curriculum includes a self-assessment for families who are preparing to become foster, kinship, 

or adoptive parents; a classroom-based training designed to teach the foundations of parenting 

children and youth who have experienced trauma, separation, and loss; and a "Right-Time" 

training designed to provide accessible, ongoing access to tools and information as families, 

children, and youth grow.  

https://ntdcportal.org/
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MAKING CONNECTIONS WITHIN YOUR 
COMMUNITY 

As a parent, you can make sure that you 
and your child have as many opportunities 
as possible to interact with people of your 
child's race, culture, and ethnicity. Your child 
may be more likely to feel connected and 
comfortable when their circle of playmates, 
peers, and trusted adults includes people who 
look like them, and you can learn a lot about 
your child's cultural community by being 
with other parents and adults who share 
your child's race, culture, or ethnicity. When 
possible, this may involve making connections 
with your child's birth family and community. 

Our identities are influenced by exposure 
to different people and settings. As young 
people grow up, they internalize what they 
see and what they experience. Ensuring 
they are surrounded by people who share 
their background can help them internalize 
the language, values, and behaviors of their 
racial, cultural, or ethnic group. It can also 
allow them to codeswitch, or adjust their 
behavior and interactions with others, as they 
need or choose. They can learn important 
life lessons from adults of their same race, 
culture, or ethnicity about being a person of 
that background in American society. They 
may experience—with both young people 
and adults—positive social interactions and 
behaviors that can help them understand and 
believe they are fully members of their racial 
group, rather than feeling like outsiders. 

Take a look at your community and 
surroundings and ask yourself how 
reflective it is of your child and whether 

it is welcoming and comfortable for your 
child and family. This involves looking at 
your extended environment—for example, 
your neighborhood, stores where you shop, 
community organizations and social groups, 
places of worship, health-care providers, and 
schools. Schools are particularly important as 
most children and youth spend a significant 
portion of their developmental years in these 
academic settings—interacting with peers, 
making friends, and learning from teachers 
and others. Consider all aspects of your child's 
school experience, including the curriculum, 
faculty, student diversity, and culture of 
inclusiveness, to determine what kind of fit 
the school will be for your child. 

"You definitely have to get 
comfortable with being 
uncomfortable, especially in the 
beginning stages. It definitely is 
harder before it gets easier for 
parents or caregivers. I would say my 
best advice is understand that you 
can't be everything for them, and that 
is okay, but the more you show that 
you can be a support and a bridge to 
other resources and other avenues 
and to other people, I guarantee 
your young person will appreciate 
you for that."—Justin, young person 
who experienced living with families 
of different racial and cultural 
backgrounds 

https://www.yesmagazine.org/opinion/2019/12/17/culture-code-switching/
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Awareness of visible racial and ethnic 
differences starts at an early age. It's 
important to have connections to people 
who look like your child so your child doesn't 
assume you prefer people of your own race. 
Examining and reflecting on the diversity of 
your network and community is something 
that should occur well before an adoption. If 
your life and social activities do not already 
include significant connections to people 
who are the same race, culture, or ethnicity 
as your child, it will take time to create and 
nurture these connections. Suggestions for 
doing this include the following: 

� Find a local community organization or 
a social, religious, or recreational group 
that includes individuals of all ages who 
share your child's racial, cultural, or ethnic 
background and where you can participate 
as a family on a regular basis. 

� Explore relationships with your child's 
birth family, extended family, and home 
community. Navigating relationships with 
birth families can be challenging, but it can 
be enriching for your child to know where 
they come from. 

� Ask your child what activities they like to 
do, places they like to go, and organizations 
they enjoy being part of. 

� Ensure your usual social activities include 
people whose race, culture, and ethnicity 
are different from yours. You may also want 
to identify an informal mentor for yourself 
from your child's racial, cultural, or ethnic 
group. This can be a great opportunity to 
lean on existing meaningful relationships 
you have with friends and family from 
diverse backgrounds. 

� Locate a specific place in your community— 
such as a school or playground or a social 
group, such as a parent network—where 
your child will be able to play or spend 
time with other children and youth of 
different races and backgrounds. You can 
also make connections with these parents. 
While there is also great benefit to adoptive 
parent groups, it is important not to limit 
your connections to those parents. 

� Create a list of types of professionals you 
may need as a parent (e.g., pediatricians, 
dentists, racially specific hair care salons, 
child care providers) and review this list to 
see where you can find providers of your 
child's heritage to meet your family's needs. 
Asking other parents of your child's race, 
culture, or ethnicity for recommendations 
can be a great way to start conversations 
that may lead to making connections. 

� Find TV shows, podcasts, or books that 
cater to members of your child's race or 
ethnicity—and be sure to watch, listen to, 
or read them regularly. This may even mean 
learning a new language. Begin collecting 
books, family videos, and art for your home 
that reflect your child's culture and diverse 
families and people in general. 

"Accept that sometimes you might 
misread a situation or just plain 'get 
it wrong' when trying to understand 
your kid's experience. Have some 
humility in these cases. Apologize and 
keep learning."—Parent who adopted 
children of a different racial and 
cultural background 
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DEVELOPING STRATEGIES TO 
PREPARE YOUR CHILD FOR 
RACISM 

Societies use race to create and reinforce 
racism, including class systems of power and 
privilege that benefit some and exclude or 
deny others. Furthermore, American society's 
historic preference for racial sameness in 
families prejudges racially and culturally 
diverse families. Strangers may make remarks 
or ask questions about your family because 
they see that you and your child do not look 
alike. Others may make racist comments. You 
need to prepare your child and yourself for 
both situations. 

ADDRESSING AND FIGHTING AGAINST 
RACISM 

Your job as a parent is to be part of difficult 
discussions with your child and to let them 
know it's okay to openly struggle with topics 
related to race. It is important to talk with 
your child about race and racism before they 
experience prejudice. For young people of 
color, this is a matter of when, not if. You 
may worry that if you point out differences 
or talk about racism, your child will feel less 
connected to you, but if parents are not able 
to discuss racial bias and differences, their 
child will be left to grapple with these critical 
issues alone with a limited worldview. 

Your child should learn how to respond to 
the racism they may experience in different 
circumstances. For instance, responses to 
peers may be different from responses to 
authority figures or adult family members. 
These responses may range from ignoring 
the comment to seeking help or support 
from others to confronting the person or the 
system. 

You are an important role model for your child 
against the effects of racism. Some strategies 
to address and fight against racism include 
the following: 

� Fill your child with positive remarks and 
feelings about who they are and help them 
practice responding to racist comments. 

� Talk about race and your child's cultural 
heritage in positive terms beginning when 
your child is young or when your child joins 
your family. This may help to build self-
esteem that your child can draw on when 
they are older. 

� Educate yourself and your child about 
the positive values of your child's racial, 
cultural, and ethnic history. Point out 
positive role models who share the same 
race, culture, or ethnicity as your child. 

� Make clear your commitment to fight 
racism and teach antiracism as a whole 
family value. Work with your family to 
promote equality across the board—not just 
when it involves your child. 

� Make a clear and visible commitment to 
authentically embracing and supporting 
people of other races. 

� Ask about and listen to your child's 
experience with racism. This can let them 
know you are an advocate they can go to 
when they encounter racism. 

Visit the NMAAHC Being Antiracist webpage 
to learn about types of racism, questions 
to ask yourself, and how to handle racist 
situations. For additional learning materials 
on antiracism, including books and essays, 
visit the website of Ibram X. Kendi, one of 
America's foremost historians and leading 
voices on antiracism. 

https://nmaahc.si.edu/learn/talking-about-race/topics/being-antiracist
https://www.ibramxkendi.com/
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"I've seen so many people 
talk about—and there's some 
experiences that I've experienced 
as well—where you feel safe at 
home where love, acceptance, and 
understanding is promoted but 
not when you step foot outside 
of the home. As people, we all 
deserve to feel safe from bias 
and discrimination, and a young 
person deserves to know that 
when they don't feel safe outside 
of the home, that they will have a 
champion that will step out into 
the world with them and help 
them navigate it."—Justin, young 
person who experienced living 
with families of different racial and 
cultural backgrounds 

FAMILY RESPONSE TO QUESTIONS 

You do not owe anyone the response to any 
question, but you may give your child, your 
child's siblings, and yourself permission to 
handle intrusive questions like "Where did 
he come from?" and "Whose child is he?" 
Talk with your child about strategies and 
responses they might want to try. You may 
not be with your child when they encounter 
others' questions or remarks, so it's important 
that they know appropriate ways to respond. 

The W.I.S.E. Up! Powerbook curriculum 
provides practical guidance and specific 
examples that teach school-age children 
how to W(alk away), I(gnore), S(hare), or 
E(ducate) in response to questions or remarks 

from others. The goal of this curriculum is 
to teach children and youth that they have 
control over how they respond to questions 
about their adoption experience. By working 
together to come up with a range of ideas 
about handling attention and curiosity from 
others, children, youth, and parents can be 
allies, reinforcing a feeling of belonging, and 
counteracting the message of isolation that 
can otherwise undermine a young person's 
sense of connection. 

CONCLUSION 

As the adoptive parent to a young person of 
another race, culture, or ethnicity, you will 
need to make ongoing, conscious efforts 
both inside and outside of your home to meet 
your child's needs and help them develop a 
healthy racial, cultural, and ethnic identity. 
You will never fully understand what life is 
like for someone of a different race, culture, 
or ethnicity, but one of the best things you 
can do for your child is listen and be willing to 
learn. Develop comfortable ways to talk with 
your child in age-appropriate conversations 
about diversity. Such conversations may 
support your diverse family's sense of unity, 
especially if your child feels isolated because 
they look different or they are in situations 
where they feel they need to explain or 
even defend the composition of their family. 
Nurture connections with people who share 
your child's race, culture, and ethnicity, 
including their birth family and members of 
their community when possible. If, together, 
your family develops a family identity that 
celebrates the individual members and the 
strengths of the unit, you and your child will 
be better prepared to face the challenges that 
the outside world may present. 

https://store.adoptionsupport.org/product/WISE-PB/wise-up-powerbook
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GLOSSARY 

The following terms are helpful to know 
when parenting in a racially, culturally, and 
ethnically diverse family: 

�ĆĆŘĴñõĭʝ�This is the role of actively supporting 
and advocating for the rights of a minority 
group as someone who is not a member of 
that group. 

�ĔÑÕʴĴŖõļËñõčëʝ Code-switching involves 
adjusting your speech, appearance, behavior, 
and expression in response to different 
groups and settings. This adjustment for the 
comfort of others is often in exchange for fair 
treatment, quality service, and employment 
opportunities. 

�ĔĆĔİÊĆõčÑʝ Colorblindness is a racial ideology 
that involves treating people equally without 
regard to race, culture, or ethnicity. It is 
problematic because it minimizes racism, 
systemic inequities, and the impact of race 
on one's outcomes. It also dismisses crucial 
elements of an individual's identity. 

�ĔĆĔİõĴČʝ This is discrimination based on skin 
color and valuing one skin color or shade over 
another, whether within your family, racial 
or cultural group, or across groups. "The 
Difference Between Racism and Colorism" 
discusses the impact skin color has on 
everyday life. 

�ŁĆļŁİ²Ć�ñŁČõĆõļŘʝ Cultural humility includes 
recognizing of the importance of learning 
about, honoring, and incorporating your 
child's cultural identities; respecting families 
from varying races, religions, ethnicities, 
and economic statuses; understanding that 
you are always evolving and must remain 

open to new ideas; respecting differences 
in values of young people and birth families; 
and acknowledging that learning about other 
cultures is an ongoing process. 

�ŁĆļŁİÕʝ Culture is taught to us by other 
human beings. We learn our culture by 
speaking with and learning from our elders 
and other people who pass down and share 
information, often from generation to 
generation. 

"õŕÕİĴõļŘʝ This is the presence of differences 
among people with regard to race, ethnicity, 
culture, age, class, physical and mental ability, 
sexual orientation, gender identity, religion, 
and other characteristics. 

&įŁõļŘʝ Equity is the fair treatment of all while 
striving to identify and eliminate inequities 
and barriers. Equity differs from equality 
because it recognizes that people have 
different circumstances and require different 
resources, access, and opportunities to 
achieve equal outcomes. 

&ļñčõËõļŘʝ Ethnicity refers to one's racial, 
national, Tribal, religious, linguistic, or 
cultural background. Ethnicity is typically 
defined by a group's cultural identity, while 
race is typically determined by physical traits. 

EČĭĆõËõļ�Êõ²ĴʩŁčËĔčĴËõĔŁĴ�Êõ²Ĵʝ Used 
interchangeably, implicit and unconscious 
bias are unconscious attitudes toward others 
often based on stereotypes. We all carry 
implicit bias and must learn to recognize it in 
ourselves to better understand and represent 
children and youth. Project Implicit offers free 
online tests that may reveal information you 
do not know about your own biases. 

https://hbr.org/2019/11/the-costs-of-codeswitching
https://time.com/4512430/colorism-in-america/
https://time.com/4512430/colorism-in-america/
https://www.merriam-webster.com/words-at-play/difference-between-race-and-ethnicity
https://www.merriam-webster.com/words-at-play/difference-between-race-and-ethnicity
https://implicit.harvard.edu/implicit/aboutus.html
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EčËĆŁĴõĔčʝ�Inclusion is the state of being 
included within a group or structure. ("Diversity 
is being invited to the party. Inclusion is being 
asked to dance."—Verna Myers) 

EčļÕİËĔŁčļİŘ�²ÑĔĭļõĔčʝ An adoption in which 
adoptive parents adopt a young person from 
a country other than their own through 
permanent legal means and then bring that 
young person to their country of residence. 
More information on this type of adoption is 
available in Information Gateway's Intercountry 
Adoption: What Do I Need to Know? 

\õËİĔ²ëëİÕĴĴõĔčĴʝ Microaggressions are 
common daily insults, invalidations, slights, 
or attitudes that communicate hostile 
racial judgments. They can be intentional 
or unintentional and can focus on race, 
culture, ethnicity, and adoption status. 
"If Microaggressions Happened to White 
People" shows how people of color face racial 
microaggressions every day. 

\ŁĆļõİ²Ëõ²ĆʩČŁĆļõËŁĆļŁİ²Ć�ĭ²İÕčļõčëʝ This is 
an approach to parenting children and youth 
from different racial, cultural, and ethnic 
backgrounds that honors your child's race, 
culture, and ethnicity in your existing family 
system, identifies strategies to help your child 
develop a positive and proud identity, and 
helps your child and family prepare for racism. 

�²ËÕʝ Race is a socially defined concept 
used to give groups of people more power 
than others. Race is not based on genetics 
or science; however, it is sometimes used to 
designate groups of the human population 
with common physical characteristics, 
ancestry, or language. 

�²Ëõ²Ć�ĭİĔţĆõčëʝ�This occurs when someone 
is suspected of an offense based on their 
race, culture, or ethnicity rather than actual 
evidence. 

�İ²čĴİ²Ëõ²Ć�²ÑĔĭļõĔčʝ Transracial adoption is 
an adoption in which the adoptive parents are 
of a different race, culture, and/or ethnicity 
from the child who is adopted. 

¥ñõļÕ�ĭİõŕõĆÕëÕʝ�This is the societal privilege 
that benefits White people and provides them 
advantages that non-White people do not 
experience. 

ADDITIONAL RESOURCES 

"25 Helpful Resources for Transracial Adoptive 
Families" includes links to books, podcasts, 
articles, videos, films, and TV series as well as 
organizations to follow on social media. 

"Color Blind or Color Brave" is a TED Talk from 
finance executive Mellody Hobson about the 
importance of speaking openly about race. 

EmbraceRace provides parents with articles, 
webinars, action guides, podcasts, and other 
resources to meet the challenges they face 
raising children and youth of color in a world 
where race matters. 

NPR's Code Switch podcast covers the overlap 
of race, ethnicity, and culture—how they play 
out in our lives and communities. 

Pact, an Adoption Alliance offers resources, 
support, and community for adoptive families 
to children and youth of color. 

"Proactive Engagement: The Adoptive Parent's 
Responsibility When Parenting a Child of a 
Different Race" (National Council for Adoption) 
provides information about parenting children 
and youth of different age groups and suggests 
books, articles, tip sheets, and more for 
additional information. 

Social Justice Parenting offers guidance 
for parenting as a form of activism and 
encourages parents to acknowledge their 

https://www.vernamyers.com/
https://www.childwelfare.gov/pubs/factsheets-families-intercountry/
https://www.childwelfare.gov/pubs/factsheets-families-intercountry/
https://www.youtube.com/watch?v=KPRA4g-3yEk
https://www.youtube.com/watch?v=KPRA4g-3yEk
https://www.americanadoptions.com/blog/25-helpful-resources-for-transracial-adoptive-families/
https://www.americanadoptions.com/blog/25-helpful-resources-for-transracial-adoptive-families/
https://www.ted.com/talks/mellody_hobson_color_blind_or_color_brave?language=en
https://www.embracerace.org/
https://www.npr.org/sections/codeswitch/
https://www.pactadopt.org/
https://issuu.com/adoptioncouncil/docs/146_adoption_advocate_final?fr=sMDljNDE3NjY5MzM
https://issuu.com/adoptioncouncil/docs/146_adoption_advocate_final?fr=sMDljNDE3NjY5MzM
https://issuu.com/adoptioncouncil/docs/146_adoption_advocate_final?fr=sMDljNDE3NjY5MzM
https://socialjusticeparenting.com/
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influence in developing compassionate, 
socially conscious kids. 

Transracial Parenting Training (North 
American Council on Adoptable Children) 
provides parents with training on race and 
cultural issues involved in adopting a young 
person of another race or culture. 

PERSONAL ANECDOTES 

"A Mother Reflects on Privilege, Adoption 
and Parenting 'Without Perfection'" [audio] 
features one adoptive mother's story about 
how raising two Black sons—one adopted 
from foster care and the other from Haiti— 
and two White birth daughters helped her 
understand white privilege. 

"Adopted Child: Strangers Asking Questions" 
[video] provides tips on how to respond when 
strangers ask intrusive questions about your 
child, which sometimes means providing no 
response at all. 

"Talking About Race With Our Children, 
Whatever Their Race" offers suggestions 
about raising children and youth of another 
race from a White adoptive mother of a Latina 
daughter and a Black son. 

The Adoptee Next Door [podcast] features one-
on-one conversations between Angela Tucker, 
a Black woman adopted by White parents, 
and transracially adopted youth with the 
goal to elevate the adoptee voice and provide 
trustworthy open-source content to the public. 

"The Realities of Raising a Kid of a Different 
Race" discusses possible dangers children and 
youth of color encounter in their daily lives. 

"Transracial & Transcultural Adoption: 
Preservation, Policy, and a Personal 
Perspective" provides historic background of 
intercountry adoption in the United States 
and the personal story of an African American 
woman who was raised in a multiracial and 
multicultural family and is now parenting in a 
multicultural family. 

"Transracial Adoption: Love Is Just the 
Beginning" shares how one family handles 
being a family of African American, Native 
American, Latino, and European American 
individuals. 

"White Parents, Raising Black Children - 
Uncomfortable Conversations With a Black 
Man - Ep. 6" [video] features a conversation 
with a multiracial family about their struggles 
and lessons learned. 
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